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Launch of Arden University

signals new era 

A
rden University, the first specialist distance (online) learning university

to launch since the Open University was established in 1969, has

accepted its first students on a suite of newly developed courses

focussed on employability and sector skills. 

Delivering both blended, a combinaion of face-to-face seminars with

online work, and fully online programmes, Arden aims to make university

educaion more accessible, engaging and beneficial for people by using

pioneering teaching and technology. The UCAS registered university aims to

break down barriers to Higher Educaion by providing access to flexible courses

regardless of constraints such as locaion, cost, age, work, ime and family

commitments. 

The university offers internaionally recognised undergraduate and

postgraduate Higher Educaion qualificaions to help build transferable workplace

skills and improve professional employability prospects. Subject areas covered

include Business, Markeing, Project Management, Social Care and Compuing.

Courses are also endorsed by professional bodies such as the Charted Insitute of

Markeing. Arden is one of only five

insituions in the UK to offer an

online Qualifying Law Degree. 

Dr Philip Hallam, Vice

Chancellor and CEO of Arden

University explained that all

students, whether studying for a

qualificaion through online or

blended learning, would receive

one-to one contact and support

throughout their studies. He pointed out that academic support from assigned

tutors included a programme of regular sessions and tutorials, 1-2-1 feedback

emails, student forums, Skype and phone calls. 

Dr Hallam added that each student also had a named Student Support Co-

ordinator to help with queries throughout their ime at Arden, from enrolment to

graduaion. 

“Subject areas covered

include Business,

Markeing, Project

Management, Social Care

and Compuing.” 
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C O M M E N T

Seing the agenda

F
or a party distracted by a civil war on Europe, the Conservaives outlined a surprisingly full

educaion and children agenda in last week’s Queen’s speech. There were seven Bills out of the 21

listed that have relevance to services for young people. It is difficult to remember a ime when one

third of any government’s legislaive programme was so youth orientated. 

The Government has already introduced the Children and Social Work Bill into the Lords. It received

its First Reading the day ater the Queen’s speech. The Bill makes provision for the support of looked-ater

children in England and Wales, enables beter learning about effecive approaches to child protecion and

the wider provision of children’s social care in England and enables the establishment of a new regulatory

regime specifically for the social work profession in England. 

The Bill amends the Adopion and Children Act 2002 and requires courts and adopion agencies in

England, when coming to a decision relaing to the adopion of a child, to always consider that child’s

relaionship with their prospecive adopters, if the child has been placed with those prospecive adopters.

This part of the Bill has received broad cross-party support.

The Bill includes clauses on child safeguarding that try and ighten up the provision of services for

vulnerable children that in too many local authoriies are sill not good enough. This Bill has been broadly

welcomed across the poliical spectrum.

The most controversial of the Bills is that extending school system reforms. The Government has

already retreated on the most controversial part of this piece of legislaion. All schools will no longer be

forced to become academies, at least for the foreseeable future. It will be interesing to see whether the

Government will give way again on the role of parent governors. These were introduced by the Taylor

report in the 1970s and have proved a great success. Governors who get elected as parents oten go on to

chair governing bodies and play a leading role on the board even ater their child has let the school. The

Conservaive Party has spent decades championing the role of parents in educaion and many Conservaive

MPs are uneasy about the Government’s plans to write parents out of the script of governing bodies. They

are far from convinced that the move to concentraing on governors chosen for their skills will preserve

anything like the same degree of parental involvement.

If the schools reform Bill remains the most contenious piece of child-orientated legislaion, the

Higher Educaion and Research Bill has had quite a lot of broad based support for much of what it is trying

to do.  The Bill is a large one, with 100 clauses and 11 schedules, and much of the detail will be contested,

but the overall thrust of the Bill is not as contenious as the legislaion on schools. 

One area where exising universiies will be looking with some unease is the way the Bill opens up

the higher educaion sector to new alternaive providers. Yet a weakness of the Bill is the paucity of

coverage for the role of further educaion colleges in higher educaion. The Associaion of Colleges has put

a posiive gloss on the potenial role for colleges, and will expand on their views in a future issue of

Educaion Journal, but the Bill could usefully have said more about the role of FE in HE. 

One of the more interesing Bills is that to reform prisons. The Jusice Secretary, Michaele Gove, as a

former Educaion Secretary, is well aware of the importance of basic adult educaion in tackling the

problems in our prisons and the lamentable state of educaional provision. His resolve for reform in this

area will no doubt be strengthened by the report from Dane Sally Coates, Unlocking Potenial: A review of

educaion in prison, reviewed in this issue, which was published on the same day as the Queen’s speech.

Dame Sally concluded that while there were pockets of good pracice, with examples of ‘Outstanding’

educaion provision, they were isolated and there did not appear to be any systemaic way for prisons and

Governors to learn from one another. One hopes that Michael Gove will remain in post long enough, post

EU referendum, to do something about this.

The other Bills relevant to young people are one on the Naional Ciizenship Service, one to

introduce a tax on sugar in sot drinks, which Jeremy Corbyn has said Labour will support, and a Local

Growth and Jobs Bill that will further devolve powers to local authoriies. It’s quite a busy agenda.
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N E W S

Employers and universiies urged to do 

more to address STEM skills shortages

T
wo eminent Briish academics have published their recommendaions to beter understand and

improve the job prospects of graduates in science, technology, engineering and maths degrees and

ensure that the UK workforce can meet the long-term needs of the economy. A stronger focus on

employment outcomes and more real-life work experience were among the recommendaions set out in

the reviews conducted by Professor Sir Nigel Shadbolt and Professor Sir William Wakeham into how

universiies and employers could help develop a pipeline of highly-skilled graduates in the subjects. 

These findings are believed to have influenced the Government’s proposals in the white paper,

Success as a knowledge economy, which sets out plans to improve the quality of teaching within UK higher

educaion. The Government commissioned the Shadbolt review to invesigate why computer sciences

graduates had in recent years experienced lower employment

rates, when compared to graduates from other disciplines,

despite the growth across the digital sector. The Wakeham

review scruinised whether some STEM courses, that were

crucial to economic growth and producivity, also suffered from

poorer graduate outcomes. The Universiies and Science

Minister, Jo Johnson, said he welcomed the Sir William’s and Sir

Nigel’s reviews emphasis on the importance of building much

closer links between universiies and employers. 

The Shadbolt review of computer sciences degree

accreditaion and graduate employability revealed a lack of

work experience amongst graduates, the need to improve engagement between universiies and

employers, and disagreement amongst employers on whether graduates should be taught fundamental

principles of computer science, or skills that reflect current

technologies. The Wakeham review of STEM degree

provision and graduate employability idenified biological

sciences; earth, marine and environmental sciences; and

agriculture, animal science and food science as subjects of

paricular concern and requiring further invesigaion. 

Both reviews idenified that:

• Students would benefit from universiies and

employers working together to expand and improve the

array of work experience opportuniies available, which

would embed the learning from work experience more

consistently in degree programmes.

• Professional bodies would need to strengthen their accreditaion systems to support universiies to 

deliver high-level STEM skills that would be most relevant to industry.

• The reviews also provide further evidence of the need to improve the availability of 

employment data.

“A stronger focus on

employment outcomes and

more real-life work

experience were among the

recommendaions.”

“The findings are believed

to have influenced the

Government’s proposals in

the white paper, Success

as a Knowledge Economy.”
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It’s maths, but not as we know it, 

on your mobile phone

N
aional Numeracy is developing a new smartphone app which will immerse young people in an

environment where they have to tackle maths problems in everyday seings. A humorous

narraive and graphical styling more akin to Kim Kardashian’s Hollywood than Minesweeper aims

to give the game aspiraional appeal. 

The game, funded by Ufi Charitable Trust and built by BAFTA winning digital agency Plug-in Media,

will be launched in autumn 2016 on IOS and Android. Paul Milner, Development Manager at Naional

Numeracy said that while it will feel like a game, and look like a game, it would give maths pracice along

the way. The game will form part of a suite of Naional Numeracy tools aimed at engaging adults and young

people. These include the Naional Numeracy Challenge, Family Maths Toolkit and Firm Foundaions Digital

(to be developed for launch next year). In the lead up to the game being released, Naional Numeracy will

publish content to “reveal the hidden maths” used in work and everyday life, including interviews with

industry professionals.

Minister pledges to act over term-ime holidays

T
he schools minister, Nick Gibb, has promised to take the necessary measures to overturn the High

Court ruling on term-ime holidays. He intends to give schools and councils in England the “power

and clarity” to ensure that children atend school when they should. The minister responded to an

urgent quesion in the Commons from Steve Double, Conservaive MP for St Austell and Newquay, who

insisted that only 8 per cent of school absenteeism was down to family holidays. 

Mr Double argued that family holidays were good for children, as they widened their knowledge of

their world. Mr Double also highlighted the economic impact of the term-ime ban on holidays, on tourism

areas such as Cornwall. But Mr Gibb said he was awaiing the writen judgement from the high court and

that he would set out the Government's next steps in due course. 

The minister stressed that the ruling represented a significant threat to one of the Government's

most important achievements over the last six years, improving school atendance. He added that the

Government would therefore do everything in its power to ensure that head teachers were able to keep

children in school. Mr Gibb claimed that there was “abundant academic evidence” which showed that ime

spent in school was one of the single strongest determinants of academic success and even a week off at

secondary school could have a significant impact on a pupil's grades.

Careers talks boost future earnings 

R
esearchers have claimed that careers educaion given to pupils in secondary school is linked to

higher earnings in adult life. A study published in The Journal of Educaion and Work suggests that

beter-informed teenagers are more likely to make more advantageous career choices. The study

concluded that the earnings benefit was an extra £2,000 per year for every six careers sessions at the age

of 14 to 15. The researchers used the Briish Cohort Study to track 17,000 people. 

The research, commissioned by the Educaion and Employers charity, found that once other factors

had been taken into account, such as exam results and economic background, those who had received

sustained careers advice in school earned more. The study, by Chrisian Percy and Elnaz Kashefpakdela

from the University of Bath, concluded that geing careers informaion and meeing employers in school

had a meaningful and staisically significant impact on later earnings.
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New library partnership to inspire 

more people to read

T
he Society of Chief Librarians, The Reading Agency and the Associaion of Senior Children's and

Educaion Librarians have signed a three-year partnership to enhance the public library service in

England. Under the agreement, the partners will work together to co-deliver programmes to

inspire more people to read, drive innovaion and help secure investment needed for new projects.

The organisaions will plan programmes that will have a posiive impact on how libraries promote

reading, health and wellbeing. They will develop the shared Universal Reading and Universal Health offers,

explore new opportuniies for naional and local partnerships and help shape the wider library agenda. The

partnership will coninue to contribute to the Read On Get On coaliion; the BBC's Year of Reading; the

development of the reading outcomes framework (led by The Reading Agency and involving a wide range

of partners) along with further development and promoion of the Universal Offers. 

Through its Universal Offers for public libraries, SCL and its partners have developed a core package

of partnerships, resources and advocacy messages at a naional level which can be delivered locally and

shaped to meet differing local needs. Two of the Universal Offers are jointly owned and delivered in

partnership with The Reading Agency. The Universal Reading Offer includes the Summer Reading Challenge,

which reached over 800,000 children in 2015 in the UK, Eire and abroad via the Briish Council. The

Universal Health Offer includes Reading Well Books on Prescripion, now offered by 97 per cent of 

library authoriies.

Cost of supply teachers exceeds £800m

P
rimary and secondary schools in England that were struggling to recruit teachers in 2015 had spent

£821m on supply staff. The analysis by BBC News showed that the equivalent of £168 had been

spent on each child to hire in extra staff to cover vacancies and absences. The latest data for

schools in England showed that spending on supply teachers accounted for 6 per cent of the total

amount spent on teaching staff wages. 

The overall figure spent on supply teachers had fallen by £18m on the previous year. Schools in

London spent the most on supply teachers and primary and secondary schools in the capital spent £212m

on extra staff, the equivalent of £260 per child. Apart from London, Yorkshire and Humberside had the

highest spending rate for supply staff of £161 per pupil, followed by schools in the West Midlands, which

spent £160. Schools in the East of England spent the lowest amount per pupil - £137 for every child.

Brexit risks internaional student recruitment

H
alf of the UK's potenial internaional students may opt to study elsewhere according to a survey

by internaional student recruiters Hobsons. Of the 1,763 would-be students who had contacted

or applied to UK universiies, almost half had said that Brexit would make UK study less

atracive. Seventeen per cent said that Brexit would make UK universiies more atracive and 35 per

cent said it would make no difference. 

There was considerable variaion between EU and non-EU students, as 82 per cent of EU students

said that Brexit would make the UK less atracive compared with 35 per cent of non-EU students. The

researchers concluded that internaional student applicaions could be at risk if aitudes changed as the

survey suggested. Based on 2014-15 figures, the researchers explained that when there were 240,767,

internaional students in the UK, 113,116 internaional students could be at risk of being put off studying in

the UK. Therefore the UK could potenially lose 50,056 EU and 63,060 non-EU students.



C O N F E R E N C E S

Leading researchers demand a stop to “repeated

and damaging reforms” to FE in England

By Ian Nash and Sue Jones

E
fforts to improve standards in post-school

educaion and training in England have been

severely limited by repeated policy reforms

imposed by successive government for decades,

leading further educaion researchers have concluded.

Their findings, outlined in a one-day workshop

organised by the Learning and Skills Research Network

(LSRN), suggest that ministers should refrain from

further reforms for at least ten years to allow exising

iniiaives to bed down. 

The evidence drew on a range of past and

current programmes of research into the

development of technical and professional educaion

(TPE) which was debated in-depth at the workshop, hosted by Pearson, in London last week. The aim of the

workshop was to bring together three strands of TPE work relaing to research, data gathering and to

teaching, learning, pedagogy and the curriculum and to idenify the best way forward for the FE sector.

Considerable concern was expressed over the extent to which minsters cherry-pick internaional evidence

to support their ideological views while disregarding the fact that such naions – from Germany, the

Netherlands and Norway to Hong Kong and South Korea – have very similar issues when it comes to school

failure, underachievement and appreniceship drop-outs.

Richard Boniface, Managing Director of the RCU, focusing on data relaing to college-based higher

educaion (Levels 4 and 5), described the overly-complex data-gathering process of naional policy makers

and poliicians that was wholly unnecessary given the straighforward needs of the learners. He argued that

“structural inkering at the poliical level prevented insituions from playing to their strengths”.

Whereas the choices for young people at 16 were

anything but simple, according to Ann-Marie Bathmaker,

Professor of Vocaional and Higher Educaion at the

University of Birmingham. She said there was an urgent

need to idenify pathways that teachers, learners,

employers and others could understand. “Such pathways

are currently unnavigable for the most disadvantaged

learners and for social mobility”.

Ewart Keep, Director of Skope, Oxford University, said

the constant meddling had resulted in uncoordinated

reform for the last quarter of a century, with compeiion

amongst colleges and other providers driving out

worthwhile collaboraion. “Educaion and training is going through a process of naionalisaion through

markeisaion. We talk of a system but collaboraion and devoluion go only so far as they fit into the

market.”

And yet, when the real impact of iniiaives around the globe were scruinised, collaboraion and

consistency of policy was found to result in the best performance overall. Ann Hodgson, Professor of Post-

Compulsory Educaion, UCL IoE, said the evidence for this was much closer to home than the Far East or

Ian Nash and Sue Jones

“And yet, when the real

impact of iniiaives around

the globe were scruinised,

collaboraion and consistency

of policy was found to result in

the best performance overall.”
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even mainland Europe. Governments, she said, need look no further than Scotland, “which has a coherent

system in which insituions co-operate”. It was predicated on insituions working together and seen as a

single system. Scotland had also stayed with the Modern Appreniceship system, while England had

equivocated over varying schemes, and had retained a far more coherent agreement to involve all

stakeholders.

Geoff Stanton, Visiing Fellow, UCL, said reforms imposed by ministers should come with health

warnings. “We need to examine what models of change we are bringing here and to challenge whether

revoluion is needed or evoluion. Challenge the people making the changes to say “what could go wrong”,

“what remedial acion will you have ready”? “These are issues for which an ethics commitee in medicine

would demand answers.”

As a result of repeated inkering and poliical failure, Professor Hodgson said: “We have a

performance and skills equilibrium of stagnaion with low skills and low performance, and with a

chronically small work-based route.” 

A big quesion was: “Who owns the data? Data is not neutral, it can be manipulated.” The professor

captured the mood of the 40 workshop paricipants when she said the FE sector should wrest control of

data gathering form the poliicians so it could be put to more useful purposes.

One of the greatest concerns expressed regarding the effects of government policy was about the

resuling social exclusion idenified in the work of Professor Bathmaker. 

A series of conclusions emerged from the workshop, including: 

• Poliicians are good at policy formaion but not policy implementaion. We need more power at

local level to get it right.

• That power needs botom-up responses. We are promised devoluion in theory but will need

partnerships at local level.

• Qualificaions are important but the quesion is - what type of qualificaion? For example, new

appreniceships have no portability where there are no qualificaions, just skills. 

• How do we measure the impact of what the sector does? Who’s measuring it? What is valued and

what is truly valuable? We should measure impact throughout not just at the end of the process.

• Progression and route-ways from 14-plus have to be agreed at a local level and focus on all learners

14-plus.

• The FE sector needs “policy learning”, not just not policy borrowing ater internaional comparisons.

That said, it was important to think construcively about how other people’s policies might apply to the

local or regional context.

• It is important to look for provision that is comprehensive.

• More state investment in research and development is needed in the regions and localiies; for

example, Silicon Valley resulted from government investment through universiies. It’s important to have a

model of what you want for the future, not just data.

But it was on the inadequate or skewed use of research data that the workshop paricipants were most

criical. They concluded: 

• Since Data is used as a research tool for informaion, advice and guidance and to measure

performance, there was a constant need to examine the types of data appropriate for each type of use.

• Government departments need to get together to construct a shared evidence data set. What

measures are we using?

• The importance of longitudinal data needs to be more firmly understood, with policy changes given

ime to bed in.

• Risk assessment is essenial and poliicians and policy makers need to spell out what measures will

be taken if reforms fail.

• There is an urgent need to focus more on the difficulies of engaging with employers and how to get

small businesses involved.

• Quanitaive data is used primarily but we also need more qualitaive data and case studies.
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School leaders highlight gap in 

mental health provision for pupils

I
n his speech to mental health experts, James Bowen, director of middle leaders’ union NAHT Edge,

idenified a gap in the provision of mental health services for children, and called for the Government

to clarify its budget commitment. Speaking at a conference on transforming children and young

people’s mental health services, Mr Bowen said that school leaders had idenified pupil wellbeing and

mental health as one of their highest concerns for the children in their schools. 

While he welcomed the Government’s commitment to allocate an extra £1.25 billion over the

course of the parliament to supporing children’s mental health, he stressed that there needed to be

greater clarity in terms of how the money should be spent and the role schools should play in the delivery

of such support. Mr Bowen pointed out that on average three children in every classroom had a

diagnosable mental health issue and one in five children would experience a mental health difficulty at

least once in their first eleven years. 

He said that consequently, many

schools devoted a significant amount of

ime and resources to supporing

children’s emoional wellbeing by

providing places where children knew it

was safe to share their feelings, worries

and concerns with adults who would listen

and respond to them, and by encouraging

posiive, open discussions about

emoional wellbeing as part of the

school’s everyday culture. But Mr Bowen

argued that because a well-rounded curriculum included PSHE, the NAHT had been calling for there to be

protected curriculum ime for PSHE in every school. 

He warned that the constant pressure to achieve increasingly higher standards, especially in

reading, wriing and maths meant that schools had difficulty in ensuring that other important subjects and

aciviies, including PSHE and wellbeing did not become marginalised. Mr Bowen also stressed the need to

recognise that teachers and school staff were not mental health specialists. He added that when schools

needed to be able to call on specialists to support the children who needed it most, they turned to access

services such as CAMHs or educaional psychologists. But he pointed out that as CentreForum’s recent

State of the Naion report had showed, almost a quarter of under-18s referred to mental healthcare

providers were turned away, which meant that it fell back on schools to support children as best they

could. 

Mr Bowen stressed that there was a gap in

provision between the work schools did and

when services such as CAMHs stepped in. He

suggested that greater opportuniies for schools

to gain quick access to trained counsellors,

specialist nurses and other trained professionals

could have a posiive impact. He argued that

there was an opportunity for the educaion,

health and social sectors to work together to

ensure that there was an extra layer of support

in place. Mr Bowen added that such an approach

would mean that children, including those below

exising referral thresholds, could be seen quickly

by well-trained professionals.

“On average three children in every

classroom have a diagnosable mental

health issue and one in five children will

experience a mental health difficulty at

least once in their first eleven years” 

“ James Bowen warned that the

constant pressure to achieve

increasingly higher standards,

especially in reading, wriing and

maths meant that schools had

difficulty in ensuring that other

important subjects and aciviies,

including PSHE and wellbeing did

not become marginalised”
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Children’s non-verbal responses 

merit closer consideraion

N
ew research from the UCL Knowledge Lab has argued that the communicaive methods of testers

and experimenters in the Sally-Anne test warrant closer consideraion. The Sally-Anne test is

used in developmental psychology to examine children’s “theory of mind” understanding, which

refers to their ability to understand how other people think, feel and behave.

Children with auism have been found to struggle with the test, which, to some researchers,

suggests impairment in their theory of mind abiliies. Lead researcher, Terhi Korkiakangas, pointed out that

a face-to-face test administraion was a social situaion, underpinned by complex social interacions. She

added that the interacions could include verbal and non-verbal nuances, such as hesitaions, repeiions,

gaze direcions, and touching or handling objects. 

The study used video recordings of two

children with communicaion disorders. It found that

the children produced a range of responses to the test

quesions: they responded verbally, by poining, or by

manually handling the test objects. But the tester

treated the responses differently, depending on how

they had been produced. When the child pointed at an

object and verbally indicated their response, the tester

moved onto the next quesion, apparently acceping the child’s answer. 

However, the children had not always produced such clear responses, and the tester had not

considered treat holding, handling, or clatering a box against a table to be a proper response. In such

cases, the tester had usually repeated the quesion, which had indicated that the child’s acions had not

consituted an adequate response. In response to such repeiions, which had been designed to clarify the

child’s contribuion, the child had in fact modified or changed their previous response. 

The paper suggested that children’s nonverbal response formats merited further invesigaion, and

that interacional nuances should be taken seriously in their own right, as they were present in any

interacion. Such evidence could inform some revision of the scoring criteria, even in the classic Sally-Anne

test. The Sally–Anne test: an interacional analysis of a dyadic assessment, By Terhi Korgiakangas, Katja

Dindar, Aarno Laiila and Eija Kärnä, was published in the Internaional Journal of Language and

Communicaion Disorders on May 17.

R E S E A R C H

P E O P L E

New Execuive Director for 

General Qualificaions

O
fqual has announced the appointment of Julie Swan as Execuive Director for General

Qualificaions. She had been appointed as the Acing Execuive Director when her predecessor,

Ian Stockford, had let Ofqual in December. Ms Swan has worked for Ofqual for seven years, most

recently as Associate Director for Regulatory Policy.

“Children with auism have been

found to struggle with the test,

which, to some researchers,

suggests impairment in their

theory of mind abiliies.”
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I N T E R N A T I O N A L

Latvia urged to ensure a quality 

educaion for all children 

L
atvia has made good progress improving its educaion system since independence in 1991, but more

efforts are now needed to raise teaching standards and ensure that all students have access to a

quality educaion, according to a new OECD report. Educaion in Latvia noted that more children

were staring school at a younger ager than in many OECD countries, and most coninued into teriary

educaion. 

Student performance had improved significantly since 2000

and Latvian students were close to the performance of many of their

peers in OECD countries and few students lacked basic skills. Andreas

Schleicher, OECD Director for Educaion and Skills said it was

remarkable how Latvia had managed to improve its student

performance considering the socio-economic challenges of the past

two decades. 

Sustaining the progress would be central to realising Latvia’s

ambiions in educaion and for society as a whole. Mr Schleicher

stressed that the key would be a stronger focus on equity by

establishing the condiions for a high-quality educaion profession and

coninuing the reforms of vocaional and teriary educaion. The report

pointed out that giving equal access to a quality educaion from the

youngest age needed to be a priority. In the PISA 2012 test,

urban students had outperformed rural students by the

equivalent of more than a year of schooling, half a year

more than the average in OECD countries. 

The report added that reviewing governance and

funding arrangements for early childhood educaion and

care, a more systemaic approach to the development of

teachers and school leaders and more targeted efforts

would be needed to support students in rural areas. Latvia’s

public expenditure on educaion and per-student funding at

all levels were lower than many OECD countries. The report

pointed out that long-term efficiency gains would depend

on the success of recent reforms in school and teriary

educaion funding and clear spending choices would need

to be made. The report noted that while raising teacher salaries to naionally comparable levels would

improve recruitment, it would necessitate bigger class sizes and higher student teacher raios. 

“Andreas Schleicher, OECD

Director for Educaion and

Skills said it was remarkable

how Latvia had managed to

improve its student

performance considering the

socio-economic challenges of

the past two decades” 

Andreas Schleicher

Dutch report from OECD due tomorrow

T
he OECD is due to publish a report on educaion in the Netherlands on Wednesday. Netherlands

2016: Foundaions for the Future analyses the Dutch educaion system from early childhood to

teriary educaion and makes a series of recommendaions. The educaion system in The

Netherlands is currently among the best in the OECD but challenges remain to improve quality and

equity, especially in the context of changing social and labour market needs. The report will be covered

in next week’s issue of Educaion Journal.
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F E A T U R E

Science and languages in primary schools

By Sir Michael Wilshaw HMCI

In an aricle last autumn I reflected on the strong performance of England’s primary schools and the steady

rise in the number of pupils achieving well in their naional curriculum tests at the end of key stage 2. I

remarked that over 60,000 more 11-year-olds let primary school in 2015 with a good command of English

and mathemaics than just 3 years earlier. I also said that these improved test outcomes were supported by

Ofsted’s own inspecion findings. Our latest staisics show that 87% of primary schools were judged as

good or outstanding at their most recent inspecion.

There is litle doubt that the main factor driving this success has been the strong emphasis on

improving the basic knowledge and skills of primary school pupils in reading, wriing and numeracy.

However, a number of recent studies have suggested that this focus on the so-called ‘3 Rs’ has pushed

other compulsory subjects, notably modern foreign languages and science, to the margins of the

curriculum in many primary schools. (See Primary science: is it missing out? – recommendaions for

reviving primary science and Language trends 2015/16: the state of language learning in primary and

secondary schools in England.) This is a concern because the government has said that it wants the vast

majority of pupils who started secondary school last September to take the full suite of English

Baccalaureate (EBacc) subjects, including science and a foreign language, when they come to sit their GCSE

examinaions in 2020. This drive to raise the academic achievement of our young people is a laudable

ambiion but undoubtedly a very challenging one. 

In 2015, less than half of all pupils studied a foreign language at GCSE and, although science is a

core subject that should be studied by all pupils to age 16, only 74% of pupils took it to GCSE level to qualify

for the EBacc. It seems clear that if the government’s ambiion is to be met, primary schools will need to lay

the foundaions in these subjects before their pupils move on to study them at secondary school.

With this in mind, Her Majesty’s Inspectors (HMI) reviewed the quality and breadth of provision in

science and foreign languages in the primary schools inspected in the last two terms. Evidence was drawn

from 340 rouine inspecions (234 with a focus on science and 106 with a focus on foreign languages). In

addiion, we took into account the views of hundreds of parents, teachers and pupils.

HMI found that the majority of primary-age pupils enjoy studying science and having the chance to

learn a foreign language. However, inspectors also found weaknesses in the provision of both subjects. In

paricular, in too many schools they found:

• a lack of ime allocated to the study of science and foreign languages

• a lack of teaching experise, paricularly in respect of foreign languages

• poor working arrangements with partner secondary schools that failed to ensure effecive transiion

and progression

• Lack of ime allocated to the study of science and foreign languages

In around two thirds of the primary schools visited by HMI, pupils spent less than 1 hour per week learning

a foreign language. Many school leaders and classroom teachers told inspectors that the ime available to

devote to this subject was oten seriously constrained and their school was struggling to squeeze foreign

language lessons into an already ight curriculum.

Some of the parents we surveyed echoed this view. One commented that: “Due to lessons being

sporadic, there doesn’t seem to be much content and my son never feels like he is progressing.” Another

remarked that the study of foreign languages at their child’s primary school “is only given token atenion”.

While the vast majority of schools were spending 4 hours or more each week teaching English and

mathemaics, none devoted a similar ime to teaching science, the third core subject on the primary

curriculum. Around a third indicated that they spent between 1 and 2 hours a week on science teaching.



ISSUE 269                                                                                      24 May 2016                                                     EDUCATION JOURNAL      13

However, for around a fith of the schools, less than an hour was given to learning the subject. In one case,

pupils said that they couldn’t remember the last ime they had had a science lesson.

Lack of teaching experise, paricularly in respect of foreign languages

The generaion of teachers entering the profession in recent years was not, in the main, required to study a

foreign language to GCSE. This has resulted in a shortage of language specialists at primary school level that

can only be addressed through significant investment in the professional development of staff. Just under

half the teachers who responded to the HMI quesionnaire said that they lacked confidence in their ability

to teach a foreign language to their pupils.

Some of the schools we inspected employed a peripateic language teacher to make up for the lack

of specialist subject knowledge within the staff room, although this type of support was not always

available. Inspectors found that teachers’ lack of confidence and subject knowledge tended to be less of a

problem when it came to science than for foreign languages, with the majority of primary teachers having

studied the subject at least up to GCSE. Nonetheless, HMI found that the quality of science teaching was

variable and that there was a link between teachers’ subject knowledge and how well pupils were

developing their scienific skills.

Poor working arrangements with partner secondary schools failed to ensure effecive transiion and

progression. As our report Key Stage 3: the wasted years? highlighted last year, transiion between key

stages 2 and 3 is too oten poorly managed. It found that teaching in the first 3 years of secondary school

oten fails to build on the skills and knowledge pupils have gained at primary level. HMI found that this

absence of effecive cross-phase working was a concern in around half the schools inspected in relaion to

foreign language learning. As a consequence, inspectors were told that when children started secondary

school, many either repeated what they had learnt at primary school or found themselves studying a new

language altogether. One parent commented: “My son was taught French at primary age, but changed to

Spanish at high school, making the French almost a waste of ime. The schools are within a mile of one

another! I would like local schools to communicate beter so that the language they have been learning at

primary can be coninued through to high school.” 

For science, inspectors found that in just under half the primary schools inspected, pupils were not

well prepared for the rigours of key stage 3. Schools must work more effecively together across the phases

to ensure that pupils move seamlessly from primary to secondary, building on and quickly extending the

knowledge and understanding of the scienific method necessary to study science successfully.

Not an ‘either/or’ situaion

Inspectors found that the best primary schools are capable of providing effecive teaching in science,

foreign languages and all other subjects, without undermining pupils’ progress in literacy and numeracy. It

should not be an ‘either/or’ situaion. The best primary schools recognise that providing excellent teaching

in subjects like foreign languages and science promotes good literacy and numeracy skills. This

complements, rather than detracts from, the focus on English and mathemaics.

In my years of experience as a headteacher, I oten found that good language and science teachers

were among the best at engaging with children and insilling in them an abiding interest and curiosity in the

subject. If children are ‘switched off’ by poor, unchallenging lessons, this is likely to have an impact on the

future take-up of these subjects. We must therefore ensure that primary-age pupils are inspired by effec-

ive teaching of science and foreign languages, from properly trained and qualified staff, and that the

pupils’ enquiring minds and natural curiosity are nurtured.

It is fair to say that in recent years, Ofsted’s inspecions of primary schools have prioriised the qual-

ity of provision in English and mathemaics. In my view, this has helped to bring about the improved per-

formance and standards I referred to at the start of this commentary. However, the evidence from this

recent invesigaion has convinced me that we need to put as sharp a focus on the other subjects as we do

on English and mathemaics. As a result, I have reminded inspectors that they should always be looking

closely at the subjects of the wider primary curriculum, including science and foreign languages, as set out

in the inspecion handbook. We need to ensure that primary schools are preparing pupils effecively for the

more rigorous academic challenges that they will now face when they reach secondary school.
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We need to talk about teaching

Chris Waterman looks at the future for the profession

T
he challenges facing the teaching profession have slipped off of the front pages in the last few

weeks, largely because the poliical hokey-cokey around membership of the EU has been the only

discussion in town. Once “the people” have decided on 23 June 2016 about our future, it will not

be long before the teaching quesion is once again in the news. 31 May is the deadline for teachers

looking to move schools or leave the profession. 1 June is the day on which governors and head teachers

will know, more or less, which teachers they have to staff the classes and the curriculum.

In primary schools, the quesion is simple, but very significant: will we have enough qualified

teachers to put in front of every class of 30 children? If the answer is “no,” opions are limited and not very

atracive. They are to re-arrange classes to be “taught” by a mixture of qualified teachers and teaching and

learning assistants; take the qualified teacher out of the nursery; deploy trainee teachers to cover classes;

try to recruit some local part-imers; pay an agency to find someone; or use local supply teachers.

In secondary schools, the problem is a bit more complex but staff deployment a bit more flexible.

• Make the best use of the staffing complement to cover the essenial curriculum (i.e. the one that

counts in performance tables).

• Coax reirees back.

• Deploy trainee teachers to cover classes.

• Make do and mend with non-specialists in the shortage subjects.

• Cut opions at GCSE.

• Cut subject at A-level.

• Use invigilators to cover classes.

• Try to recruit some local part-imers.

• Pay an agency to find someone.

• Use local supply teachers.

Each of these short-term strategies will patch up the situaion, but there are risks to both the staff

(paricularly those neither experienced nor qualified) and the students, who cannot hope to experience the

educaional excellence anywhere. Some of the reasons we don’t have enough teachers in total, and

paricular “cold spots,” are well known: lack of a naional and regional strategy; compeiion for graduates

as we climb out of recession; the odium heaped on teachers; and declining pay.

There are new “challenges” too, principal of which is the increasing global demand for a Briish

educaion: the lure of internaional schools, with higher salaries and lower taxes; and the demand for

English teachers in the overseas clones of Briish independent schools. There is a charming irony that

English teachers are working abroad and sending money home. Its not to feed their families but to build up

a deposit for a house when – or if – they decide to come home.

Last week, a couple of dozen key policy makers and influencers spent 24 hours locked in debate at

St George’s House, Windsor Castle. The aims of the consultaion, conducted under the Chatham House

Rule, on the future of the profession were to idenify some quick wins, to test some ideas for the medium

term and to think outside the box.

The report from the consultaion will be published shortly and will inform the inquiry being

undertaken by the Educaion Select Commitee and the work of the All-Party Parliamentary Group for the

Teaching Profession. Key messages were about:

• Making the profession more atracive to potenial teachers.

• Developing a naional strategy that ensured an appropriate geographical distribuion of teachers

across England.

• Improving recruitment pracices, to ensure that potenial teachers knew what was on offer and how

to access it.

• Improving retenion, by making teaching atracive enough to be seen as a career
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Consultaions published last week

Accelerated Courses and Switching University or Degree: Call for evidence
The Government wants to gauge demand from students for more switching between universiies and

degree courses, to know more about demand for accelerated degrees and to get a beter understanding of

the barriers that currently prevent both types of more flexible approach from working effecively.

Department or agency: Department for Business, Innovaion and Skills

Coverage: England

Document type: Consultaion paper 

Published: Monday 16 May 2016

Deadline: 19 July 2016

htps://www.gov.uk/government/consultaions/accelerated-courses-and-switching-university-or-degree-

call-for-evidence 

Teaching Excellence Network: Technical consultaion for year 2
This consultaion is seeking views on the detailed proposals for the operaion of the Teaching Excellence

Framework (TEF) in year 2, including:

• How the TEF will assess teaching excellence.

• The criteria that will define teaching excellence.

• How judgements about excellence will be made, including the evidence base and use of core

metrics.

• How TEF outcomes will be communicated

This technical consultaion should be read with the Government’s White Paper. It sets out the broad

delivery framework for the TEF across years 1 to 4 and covers the operaion of the TEF in year 1. See also,

Teaching Excellence Framework: interim review of data sources.

Department or agency: Department for Business, Innovaion and Skills

Coverage: England

Document type: Consultaion paper 

Published: Monday 16 May 2016

Deadline: 12 July 2016

htps://www.gov.uk/government/consultaions/teaching-excellence-framework-year-2-technical-

consultaion 

Consultaion outcomes published last week

Survey of Mental Health of Children & Young People 2016: Consultaion on survey content
The majority of the survey content will remain the same as it was in 2004 so that NatCen, which carries out

the research for ONS, can measure how things have changed over ime. There is no scope to extend the

length of the survey but there is some scope to change a small amount of the survey to collect informaion

on new areas. 

Department or agency: Office for Naional Staisics

Coverage: England

Document type: Consultaion paper outcome

This document was published on Tuesday 17 May 2016

The original consultaion ran from 27 November 2015 to 5 January 2016 

htps://www.gov.uk/government/consultaions/the-survey-of-the-mental-health-of-children-and-young-

people-2016-consultaion-on-survey-content 

C O N S U L T A T I O N S
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Unlocking potenial - a review of educaion in prison

Unlocking Potenial: A review of educaion in prison, by Dame Sally Coates, The Ministry of Jusice, 

18 May 2016.

I
n September 2015 Dame Sally Coates was asked by the Jusice Secretary to carry out a review of the

system of educaion provision in prisons, and make recommendaions for change. The report is

directed principally at public sector prisons in England. In carrying out her review Dame Sally Coates

concluded that recogniion of the importance of educaion in prisons appeared to have been lost.

She said that while there were pockets of good pracice, with examples of “Outstanding” educaion

provision, they were isolated and there did not appear to be any systemaic way for prisons and Governors

to learn from one another. Dame Sally argued that

educaion was more than a service provided by OLASS

providers in classrooms or workshops and all areas of the

prison regime should be considered suitable for learning.

Her holisic vision for prison educaion includes:

• Basic skills development in maths, English and ICT,

through intensive courses, one-to-one support from other

prisoners, or embedded in workshop or other work

seings (e.g. kitchens and gardens).

• High quality vocaional training and employability

skills that prepared individuals for jobs on release (e.g.

through industrial work and training designed with and

for employers).

• Personal and Social Development, including

behaviour programmes, family-and relaionship-learning,

and pracical skills (e.g. parening, finance, and domesic

management).

• Proper support for the needs of prisoners with

learning difficulies and disabiliies.

• The provision of arts, music and sport aciviies.

• Enterprise and self-employment support and

training.

• Self-directed study.

• Learning facilitated by ICT, including distance-

learning that could support qualificaions from entry level

up to degree level.

• Advice and guidance to ensure that individuals made informed choices about educaion and future

employment and career opions.

• “Through the gate” support so that individuals could coninue to progress through educaion,

training and employment on release, and therefore avoid reoffending.

To put educaion at the heart of the regime, unlock the potenial in prisoners, and reduce reoffending

Dame Sally recommended that: 

• Every prison must use a consistent and rigorous assessment mechanism to set a baseline against

which to measure individuals’ academic performance and screen for learning difficulies and/or disabiliies.

• Every prisoner must have a Personal Learning Plan that specifies the educaional acivity that should

be undertaken during their sentence. This should be in a consistent digital format that can follow the

prisoner through the system if they move prisons. 

“... while there were pockets

of good pracice, with

examples of ‘Outstanding’

educaion provision, they were

isolated and there did not

appear to be any systemaic

way for prisons and Governors

to learn from one another.

Dame Sally argued that

educaion was more than a

service provided by OLASS

providers in classrooms or

workshops and all areas of the

prison regime should be

considered suitable for

D O C U M E N T R E V I E W
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• A core set of educaional performance measures should be used by all prisons. Such data should be

monitored consistently to drive coninuous improvement. 

• Ofsted should carry out inspecions using the same framework as for the adult skills sector,

including inspecion intervals and follow-up arrangements driven by performance data and levels of

performance.

• Her Majesty’s Inspectorate of Prisons should give prisons an overall performance measure, which

should include educaional performance as measured by Ofsted, which would receive a separate, disinct

assessment. This would be made available to the Governor concerned much closer to the 25-day Ofsted

imetable in its work in schools and colleges than currently. It should not be possible for a prison’s overall

performance to be more than one grade higher than the

measure awarded for its educaion provision.

• Governors, senior leaders, teachers, prison officers,

instructors and peer mentors must be given appropriate

professional development to support them to deliver high

quality educaion. 

• The recruitment of high quality teachers needs to be

developed. 

• A new scheme to atract high calibre graduates to

work in prisons for an iniial period of two years should be

introduced. 

• The current mechanism for funding prison educaion

should be revised so that Governors and/or providers could

design a curriculum that would meet the individual needs and

Personal Learning Plan of each prisoner for whom they were

responsible.

• Governors should be free to design a framework of

incenives that would encourage atendance and progression

in educaion. 

• Governors and providers should begin from a planning

assumpion that there would be substanial numbers of

prison learners who would have significant learning support

needs. Every prison should adopt a whole-prison approach to

idenifying, supporing and working with prisoners with

Learning Difficulies and Disabiliies.

• Governors should be able to use their educaion

budgets to fund learning at Level 3 and above.

• The planned investment in digital infrastructure

should be used to enable more flexible learning across

prisons. 

• The security arrangements that currently underpin the

use of ICT in the prison estate should be reviewed. Governors

should be allowed to develop an approach that would allow

suitably risk-assessed prison learners to have controlled access to the internet to support their studies and

enable applicaions for jobs on release. 

• The roles and responsibiliies of exising organisaions supporing prisoners into employment

should be reviewed and opportuniies to raionalise the roles and responsibiliies should be explored. 

• The Government should coninue to develop an approach that would encourage and support

employers to work in prisons and to employ prisoners on release.

• Reforms to prison educaion provision should be introduced in three phases, linked to wider prison

reforms. As part of this, the current OLASS contracts should be extended up to August 2017. 

“Her Majesty’s Inspectorate

of Prisons should give

prisons an overall

performance measure,

which should include

educaional performance as

measured by Ofsted, which

would receive a separate,

disinct assessment. This

would be made available to

the Governor concerned

much closer to the 25-day

Ofsted imetable in its work

in schools and colleges than

currently. It should not be

possible for a prison’s

overall performance to be

more than one grade higher

than the measure awarded

for its educaion provision.”
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Queen’s speech debate 

F
ollowing the Queen’s speech to both houses of Parliament where Her Majesty outlined the

Government’s programme for the coming session, the Leader of the Opposiion, Jeremy Corbyn

(Lab, Islington North) said that parents, governors, pupils, teachers and headteachers would be

relieved to receive the final confirmaion that the “wrong-headed” proposals to impose forced

academisaion had finally been dumped. (House of Commons, debate on the Address, 18 May 2016.)

Turning to another Government proposal, he added that the Opposiion would support the proposed

sugar tax to tackle childhood obesity. 

Mr Corbyn said that the Opposiion had opposed the increase in unqualified teachers in classrooms

and he urged the Government to “get to grips” with the £800 million that was being spent annually on

supply teachers because of the recruitment and retenion crisis in schools. He argued that as school

budgets were scheduled to receive their biggest real-terms cut since the 1970s, the Government could ill

afford to be spending so much on supply teachers. Mr Corbyn said that when looking at the proposals for a

naional funding formula, he would encourage the Government to look at the school meals and breakfast

policies that had been introduced in Labour Wales. While he welcomed the moves to speed up adopion,

he stressed that the priority should always be the welfare and safety of the child. 

Mr Corbyn added that as children’s services were being cut, the quesion was whether the funding

would match the desire. The Opposiion would not support raising tuiion fees. Mr Corbyn pointed out that

having announced the aboliion of maintenance grants in 2015, the Government had recently announcing

that fees would be raised even further. He stressed that the Opposiion was “deeply concerned” about the

implicaions of a free market, free-for-all in higher educaion. Mr Corbyn said that while his Party would

welcome more high quality appreniceships, they should not be seen by any employer as a means of

circumvening paying a decent wage, while offering litle training. 

The Opposiion would carefully scruinise the proposals to give prison governors more freedom. But

Mr Corbyn welcomed the proposals to give greater ime for educaion and reform and to reduce

reoffending rates. He added that the approach adopted in young offender insituions in Denmark and

Norway had required more funding and more staff, but it had had a very good effect on reoffending rates. 

The Prime Minister, David Cameron (Con, Witney) said that the Government had chosen to

rebalance the system in favour of faster adopion and care leavers had been put first for training and jobs.

He explained that all young people would be offered the chance to do Naional Ciizen Service. For school

leavers, the Government had chosen to extend educaional opportunity and allow the creaion of new

universiies. The biggest reform of the prisons system for a century would radically reform the educaion

and rehabilitaion of offenders. The Prime Minister stressed that a strong emphasis in the Queen’s Speech

had been on adopion and care. In a system that sill favoured foster parents or distant relaives, the

Government had chosen to promote adopion as it would provide more permanent and stable homes. 

To make sure the social workers received real-life training on the job, training would be reformed

and professional standards for every social worker would be raised by 2020. Mr Cameron said that

although young people in care already got the first choice of which school they went to, they did not have

sufficient advantages when they let care. He said that care leavers would therefore receive guaranteed

enitlements to local services, funding for appreniceships and a personal mentor up to the age of 25. 

The Prime Minister announced that educaional excellence would be made available to everyone in

the country and a naional funding formula would ensure that schools would get the money they needed.

Mr Cameron said that local authoriies that were not delivering would be “intervened on” at once and

failing and coasing schools would be turned into academies “without delay”. He explained that a real

“Opportunity Britain” would offer school leavers appreniceships and a choice of a good university and a

good job. The Prime Minister added that the Government would legislate to make sure that degrees were

of high quality and, crucially, that new universiies could be established. He stressed that the Government

was commited to academies and free schools.

P A R L I A M E N T
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Families taking term-ime holidays 

S
teve Double (Con, St Austell and Newquay) asked the Secretary of State for Educaion to make a

statement on the recent decision by the High Court on the right of parents to take their children on

holiday during term ime. (House of Commons, Urgent Quesion, 19 May 2016.) The Minister for

Schools, Nick Gibb (Con, Bognor Regis and Litlehampton) said that the recent High Court oral judgment

represented a significant threat to one of the Government’s most important achievements in educaion

in the past six years: improving school atendance. 

He said that the Government would therefore do everything in its power to ensure that head

teachers were able to keep children in school. The minister claimed that “abundant academic evidence”

showed that ime spent in school was one of the single strongest determinants of a pupil’s academic

success. He added that at secondary school, even a week off could have a significant impact on a pupil’s

GCSE grades. 

Mr Gibb stressed that unauthorised absences did not affect just the child who was absent because

they damaged everyone’s educaion as teachers found themselves having to play catch-up. Because the

Government understood that many school holidays being taken at roughly the same ime had led to a hike

in prices, the Government had given academies the power to set their own term dates in a way that

worked for their parents and their local communiies. The Government would wait for the writen

judgment from the High Court before outlining its next steps. Mr Gibb added that the Government would

seek to take whatever measures were necessary to give schools and local authoriies the power and clarity

to ensure that children atended school when they should. 

Steve Double argued that another aspect to the policy which had been ignored was the economic

impact of the policy on tourist areas, paricularly in Cornwall. He added that in 2014 a report had indicated

that the tourist industry in Cornwall had lost £50 million as a result. Mr Double stressed that there was no

prospect of social mobility for a family if the parents lost their job or had their hours cut because of the

downturn in the tourism industry. He insisted that only 8 per cent of school absenteeism was a result of

family holidays and he added that there was no drop-off in the atainment of those children. Mr Double

argued that family holidays were good for children as they widened their knowledge of the world and

exposed them to new experiences, which oten led to them performing beter at school. Mr Gibb argued

that the Government did not want to return to the “Dickensian world” where the needs of industry and

commerce took precedence over educaion. He thought the Cornish tourism industry would not appreciate

Mr Double’s asserion that tourism in Cornwall was dependent on truaning children for its survival. 

Nic Dakin (Lab, Scunthorpe) said that the Government’s obsession with school structures meant

that they focused on the wrong issues and failed to deal with the “bread-and-buter” issues that matered

to parents. He argued that when changing the guidance to head teachers in 2013, the Government should

have carried out a full impact assessment much earlier and acted to address concerns. Mr Dakin pointed

out that in the autumn of 2015 Steve Double had led a Westminster Hall debate on the 50,000-strong

peiion on the subject. He added that as the Government had agreed to look at the concerns, it must have

known that the ruling had been coming for a long ime and it could have clarified the law.

Philip Davies (Con, Shipley) pointed out that the Government had been consistent in its belief that

schools should have more freedom from the state in making decisions. He therefore asked the minister why

schools should not have such freedoms in graning term-ime absence. Mr Davies argued that whatever the

rights and wrongs of the paricular issue, it was inconsistent with the Government’s belief in giving school’s

greater freedoms. Mr Gibb said that schools would have increased freedoms if they adopted academy sta-

tus, including over term dates and the curriculum. But he added that there were rules that applied to indi-

viduals and there was no freedom for an individual not to educate their children. 

Andrew Gwynne (Lab, Denton and Reddish) asked the minister to clarify what should take prece-

dent, the High Court judgment or the regulaions as they stood. Mr Gibb said that the Government was sill

waiing to receive the writen judgment of the High Court, but as soon as it had the Government would ad-

dress the House. Andrew Bridgen (Con, North West Leicestershire) said that the Government had taken

posiive steps to reduce the cost of family holidays, and therefore the financial incenive to take term-ime

absence. This included reducing air passenger duty for children’s ickets to zero. 
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