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THE WORKSHOP 

This event is hosted by Pearson.  Planning for the event was supported by a small grant made by the 
Education and Training Foundation to support the work of LSRN during 2013-14.   

The LSRN planning team were: Andrew Morris and Anne Thompson.  It was organised by NFER on 
behalf of LSRN by Asmaa Akhtar, Events and Conference Team, in liaison with Pearson. 
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POSITION STATEMENT 

Sound knowledge is the basis for effective practice in almost any field of endeavour. It is created in 
many ways: through scholarship, experimentation, observation and a host of analytical methods. 
LSRN, in line with many other organisations, recognises the importance of different kinds of 
research, addressing different kinds of question using different methods. The range of people and 
organisations that contribute to LSRN reflect this plurality.  

The past two decades have seen a growing recognition that, whatever the extent and quality of 
research knowledge in the public services, relatively little of it actually gets used in developing 
practice or policy. This is a global, not a parochial trend – it is being experienced in many branches 
of public service in many countries. Post - 16 education in the UK is no exception. It may be one 
factor in explaining the damaging switchback nature of educational policy development in England.  

With the help of specialist organisations such as the Research Unit for Research Utilisation in St 
Andrews, the EPPI Centre at the University of London and the  Center for Educational Research and 
Innovation at OECD, the problems of using research knowledge have themselves begun to be 
studied in recent years. As a result we are now aware of some factors that make for effective 
research use, such as the important role of third party brokers, acting between researchers and 
research-users and the need to communicate research outcomes in a variey of modes for different 
audiences.  

In recent years a number of initiatives have sprung up to make progress in this area, such as 
ResearchED (a bottom-up initiative amongst teachers), the Coalition for Evidence-Based Education 
(a network for interested parties), the Europe-wide EIPPEE network, NFER’s Research Mark, 
Teaching Schools Research Network, the Education Endowment Foundation and various What 
Works Centres. Some are encouraging action research by practitioners, others the production of 
research applied to sector needs, others the mediation of knowledge between researcher and 
classroom practitioner.  

In the post-16 sector, specific efforts have been made by organisation such as LSIS/ETF, the Institute 
for Learning and some of the professional associations. These have included practitioner research 
programmes, research publications/websites and linking of research to CPD. LSRN itself has always 
maintained a dual interest in both the creation and use of research knowledge (see Purposes and 
Values statement below) and this is reflected in the range of participants in its activities. 

The aim of this workshop is to take thinking about the use of research a step further and to apply it 
to the specific needs of the sector. To this end discusion has been organised in two phases: first an 
exchange of experiences about the use of research evidence in real-life situations; second the 
collective development of ideas to put forward to the sector about enhancing and extending the use 
of research evidence in practice. To inform these discussions our morning speaker will focus on the 
broad issues, based on a review she has co-authored Using Evidence in the Classroom. In the 
afternoon a college leader will draw on his experience of leading evidence-based change at 
instituional level. The discussions will be noted and efforts made after the event to publicise the 
messages arising from the day.  

Andrew Morris 
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LSRN PURPOSE AND VALUES 

Purpose 

The network aims to help people, in going about their professional practice, engage with research 
and development. 
  

The network seeks to: 
 

Demonstrate the value of research and development by: 
 assisting practitioners to undertake effective research and development 
 assisting practitioners and policymakers to understand the outcomes and processes of 

research and development  
 encouraging the growth of a research culture at institutional, national, regional and local 

levels. 
 

Help build the capacity of the sector by: 

 putting people in touch with each other  
 providing opportunities to present and discuss research and development 
 organising opportunities for professional development 
 develop opportunities to undertake research and development work, collaboratively or 

otherwise. 
 

Exploring ways of increasing the influence of findings by: 
 encouraging work across sector and discipline boundaries  
 encouraging collaboration between parties 
 developing conduits through which findings can be assessed and disseminated. 

 

Values 

In pursuing its purpose, the network places particular value on: 
  
An inclusive approach which: 

 recognises the variety of relevant methods and topics 
 involves participants from a wide range of backgrounds, including practitioners, 

researchers, developers, managers and policymakers 
 identifies the specific role of practitioners and others in evaluating and implementing 

findings. 
 
Applying research to the concerns of practice and policy by: 

 encouraging reviews of existing knowledge before new research is undertaken 
 distilling and communicating key messages in appropriate ways for different audiences. 

 
Addressing capacity by: 

 building practitioner training into projects 
 encouraging engagement with research through professional development activity 
 demonstrating the value of research and development to budget holders 
 maximising connections between regional groups. 

  



5 
 

BACKGROUND PAPERS 

Name: Nick Bailey 
Role: Assistant Principal 
Organisation: Thurrock Adult Community College 
Email contact: n.bailey@tacc.ac.uk  

Summary of work:   
 
I am developing a ‘Professional Development Model’ for teaching staff in the FE/ Post 19 sector.  The 
model is intended to replace/update current Performance Development and Review processes, 
Graded Observations, and Continuous Professional Development recording. 
 
The model’s design uses the new Professional Standards for Teaching and Training setting them into 
a framework that will capture the aims, performance, and development outcomes for each teaching 
member of staff annually and provide aggregated information about professional progress and 
achievement for Self-assessment.  The aim is to provide individual members of staff with a more 
engaging and rewarding review, reflection and development process and to provide organisations 
with far more robust and holistic evidence of performance review and development than is currently 
available. 
 
I have been successful in bidding for an ETF Research Fellowship to pursue this work and want to 
test the assumptions and mechanisms of the model and refine it using the views and input of 
colleagues from across the sector.  The first phase of the fellowship starts on 5th November at 
Sunderland University and I will be able to present the purpose and focus for this work once the 
setting and methodology for the research project have been decided on. 
 
If you would like the opportunity to contribute to the development of the Model please contact me 
by email using “Professional Development Model” as the Subject. 
 
Nick Bailey. 
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Name: Tim Chewter 
Role: Research & Project Manager 
Organisation: Association of Employment and Learning Providers 
Email contact: tchewter@aelp.org.uk 

Summary of work: 
 
AELP has, for the last few years, undertaken research for government departments, agencies and 
sector improvement bodies to inform policy developments and identify sector support needs. AELP 
also offers a research service to its member organisations.  

At the beginning of the year, AELP was commissioned by The Education and Training Foundation to 
undertake a workforce data collection exercise for the work-based learning sector. Before 2012, 
there had been little success in gathering a robust set of data on the demographics of the WBL 
workforce. Due to the success of two previous AELP/LSIS studies, this year’s research allowed AELP 
to map, compare and benchmark trends in workforce development year on year. Findings suggested 
that, in an environment where training providers have to deliver more for less, providers continue to 
invest in their staff: 

 The largest proportion of the workforce (59%) was professionals (e.g. teachers, trainers, 
assessors).  A third of those staff had an assessor role in 2012/13 and of these, 92% held a 
specific assessor qualification.  

 Two-thirds of teaching staff were qualified at level 4 (e.g. Certificate of Higher Education) or 
above, a significant increase on the corresponding finding of two years ago. 

 The survey also found that over half of providers identified difficulties in recruiting staff to 
teach Functional Skills and over 40% found it difficult to recruit teaching staff for English and 
maths.  

The Department for Education increasingly rely on workforce data to inform policy decisions and so 
it is hoped these findings will go some way in providing this. The findings will also be useful for 
sector membership bodies and providers to inform HR practices. 

The final report was recently published by the Foundation, along with workforce data collection 
reports for the FE College and Adult Community Learning sectors. This, along with other research by 
AELP can be found on the AELP website: http://www.aelp.org.uk/topics/details/aelp-research/. 

Any queries about AELP’s research activities can be directed to Tim Chewter, Research & Project 
Manager: tchewter@aelp.org.uk  

 
 
 
 
 
 
 
 
 
 
 

  

mailto:tchewter@aelp.org.uk
http://www.aelp.org.uk/topics/details/aelp-research/
mailto:tchewter@aelp.org.uk
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Name: Anne Groll 
Role: Senior Research Informed Practice Manager 
Organisation: CUREE 
Email contact: anne.groll@curee.co.uk 

Summary of work: 
 
One of the aspects of CUREE’s work is to produce research Route Maps for schools and colleges. 
These are interactive ‘maps’ which bring essential evidence about effective teaching strategies to 
practitioners. In the form of a tube map, each line focuses on a key theme and each station links to a 
practical development resource. Resources include staff meeting tools, PowerPoint Presentations, 
case studies and micro-enquiry tools to help practitioners evaluate impact. Resources are presented 
in a variety of formats: 
Bites: Short PowerPoint of key points and questions 
Tasters: Micro tools for exploring approaches with students 
Practitioner friendly summaries: teacher friendly research digests 
Teacher Research Summaries: teachers’ own researched examples 
Overviews: bigger studies and the underlying research  
 
The best way to describe Route Maps is to see an example, so below is a copy of a Route Map which 
CUREE produced for a college: 
 
 

 
 Route Maps are usually loaded onto the VLE and facilitate colleges and schools uploading their own 

case studies to share, so that they can collect evidence about how developments are working. 
 They support CPD sessions for all staff (teaching and support personnel) and can help sustain staff 

and student learning throughout the year. 

mailto:anne.groll@curee.co.uk
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Name:  Graham Hall 
Role:  Lecturer 
Organisation:  Coleg Meirion-Dwyfor, Dolgellau, Gwynedd 

 Email contact:  graham.hall@gllm.ac.uk 

Summary of work: 
 
Practitioner research is in progress at a Further Education college to improve the motivation of 
vocational students for numeracy and problem solving.  A framework proposed by Tang, Sui, & 
Wang (2003) has been adapted for use in courses.  Five levels are identified for embedding 
numeracy applications and modelling into vocational studies:  

 Extension: After teaching a numeracy topic, students are given a real-world ill-defined 
problem where not all the information needed for the solution is provided.  The students 
need to make use of the internet or other information sources to obtain the necessary data, 
then devise their own solution method. 

 Special subject: As part of a vocational course, students have the opportunity to carry out a 
quantitative investigation which gives extra insight into the subject which is not available 
from descriptive work alone. 

 Investigation report: Students collect their own primary data, for example: through 
measurements in the workshop, laboratory or during field studies, or by carrying out 
questionnaire surveys. The data is processed quantitatively, and results are analysed to 
identify patterns, relationships and trends. 

 Paper discussion: Students are given an unfamiliar real-world numeracy problem to solve, 
then provided with information about the solution method from published articles or web 
pages.  The tutor leaves the students to teach themselves the necessary mathematical 
techniques. The objective of this activity is to develop the students’ abilities as independent 
learners. 

 Mini Scientific Research: Students are allowed to design and undertake their own 
quantitative project related to their vocational course.  The students set the objectives of 
the investigation, decide on the data to be collected, and the methods of analysis to be 
used.  The aim is to develop the wider aspects of numeracy, including communication, 
problem solving skills and group working, which are valued by employers. 

Our numeracy tutors are carrying out activities using the suggested approaches, and monitoring how 
successfully these activities are completed by student groups.  We record discussions between 
students during the activities, make videos of students working, and collect examples of the work 
produced.  It is hoped to report the outcomes of this project at the end of the current academic 
year. 
 
The tutors feel that it is important to identify difficulties which students face in solving numeracy 
problems, in order to help overcome these. We use a 'clinical interview' research method, which 
involves asking the student to work on a numeracy problem whilst giving a commentary on their 
thought processes at each stage of the solution.  Through analysis of students working on numeracy 
problems, we have found that particular difficulties are:  

 Lack of specialised mathematical vocabulary for example: when describing aspects of 
equations, graphs or geometrical shapes. 

 Difficulties or resistance in using formulae, graphs and sets of numerical values 
interchangeably during the solution of problems. 

 Trying to make use of formulae or algorithms which were memorised at school without 
proper understanding. 

These are areas where we are now focussing our attention during numeracy activities.  Tutors are 
observing improvements in students’ problem solving and numeracy skills. 
 

mailto:graham.hall@gllm.ac.uk
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Name: Colin Isham 
Role: EUGangs Lead 
Organisation: Walsall College 
Email contact: cisham@walsallcollege.ac.uk 

Summary of work: 
 
EUGangs is a European funded project to develop a 90-hour VET programme for professionals and 
residents who work and live with adolescents and young adults involved in gangs or in danger of 
being drawn into gang life. The course is set at Level 3, and will cover policy, safe working, 
psychological and sociological factors, as well as interpersonal communication. The programme is 
being developed and piloted by partners in the UK, Italy, Romania, Greece and Cyprus. 
Walsall College is currently training trainers to develop and deliver the course which will take place 
April – December 2015.  
 
The trainers consist of nine professionals from youth and social work, as well as community activists. 
In order to tap into and build on their expertise, the trainers are each conducting a practitioner 
enquiry into an area of interest in their work. The enquiry encourages practitioners to focus on an 
area for development in their work, turn it into a question, investigate the existing evidence base in 
that area, and consider implications for their own practice. A second stage will see practitioners 
trialling and evaluating the new practice to complete the enquiry circle. 
 
By engaging in the enquiry, trainers are developing research and academic skills important for 
delivering a Level 3 programme, and also developing a shared knowledge base which trainers and 
participants across the project can exploit.  
 
Details of the project are available at: www.eugangs.eu, or find ‘eugangs project’ on facebook to 
follow the project as it unfolds. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

mailto:cisham@walsallcollege.ac.uk
http://www.eugangs.eu/
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Name: Tony Leach 
Role: Senior Lecturer 
Organisation: York St John University 
Email contact: t.leach@yorksj.ac.uk 

Summary of work: 
 
The BERA-RSA Inquiry into the Role of Research in Teacher Education makes the case for ‘the 
development, across the UK, of self-improving education systems in which teachers are research 
literate and have opportunities for engagement in research and enquiry’ (BERA-RSA, 2014). My work 
with practitioners in School Direct schools and Teaching Schools involves helping them to engage in 
practitioner research. The idea that children and young people should be authentic participants is a 
common feature in many of these action-based research projects. Longer term, the goal is to help 
build and support ‘connected learning communities.’ The following abstract for a recently submitted 
paper for a Journal refers to a piece of collaborative teacher-student research. The study explored 
the nature and implications of change within the teacher’s school caused by the process of 
developing student voice; specifically a new lesson observation system, where students are able to 
observe a teacher and offer feedback intended to improve the teacher’s practice. 
  
Abstract for a Journal Article 

This paper explores the implications of Buber’s philosophy of education for conceptualisations of 
teacher-student relationships in the self-improving school.  In his writings, Buber examines our 
capacity to experience the world in terms of two basic forms of relationship – the ‘I-Thou’ and ‘I-It’ 
relationships.  In the ‘I-Thou’ relationship, stress is placed on the mutual existence of two beings – an 
encounter of equals who recognise and are in mutual dialogue with one another.  For Buber, the 
teacher can only educate when there is authentic dialogue with students, based on mutual trust and 
respect, and when the student’s needs, capacities, interests, and the prescribed role of the teacher 
are recognised and accepted in the dialogic relationship.  In social theory, the concept of ‘third 
space’ is used when exploring the ‘in-between spaces’ that are seen to exist between binary 
descriptors of difference For example, the role of teachers and the role of students.  Based on the 
rigorous analysis of the findings from a piece of practitioner research, this paper examines the 
complexities of establishing ‘I-Thou’ teacher-student relationships in the classroom, and particularly 
when it requires them to create and occupy a space ‘in-between’ their normally conceived roles.  It is 
shown that working in such ‘in-between spaces’ results in unexpected developments: subtle, 
powerful changes in teacher-student relationships, and power dynamics.  The study also reinforces 
the argument that there are sound pedagogic reasons as well as a moral obligation to allow students 
an authentic voice when investigating matters to do with teaching and learning. 

 
Tony Leach. 
 
 
 
 
 
 
 
 
 
 
 

 

mailto:t.leach@yorksj.ac.uk
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Name: Paul Roberts and Michael Smith 
Role: Curriculum Team Leader in English and Maths; English and Maths Coordinator 
Organisation: Barking and Dagenham College 
Email contact: Paul.Roberts@bdc.ac.uk & Michael.Smith@bdc.ac.uk 

Summary of work: 
 
The purpose of the study was to address perceived shortcomings in widely taken for granted 
approaches to initial assessment for students aiming to study for the General Certificate in 
Secondary Education in English (GCSE) in England.  
 
Of particular concern was the way in which the dominant ICT-based approach to initial assessment 
was not only restricting what could be measured and valued but was also serving to diminish and 
demotivate students whose previous experiences and achievements had led them to believe that 
this was a subject they had not been and could not ever be ‘good at’.  Another concern was that this 
approach to initial assessment was students’ first encounter with the subject of English since their 
(often negative) experiences of schooling. The instrumental, decontextualized, individual and 
impersonal nature of this encounter in the form of the initial assessment test appeared to be 
operating not only to inhibit students’ engagement with the subject of English but also to confirm 
their previous perceptions of the study of English to be irrelevant and even boring.  
 
The purpose of this paper is to explore some of the possibilities and practicalities of developing a 
more holistic and creative approach to initial assessment of GSCE English students. Our aim here is 
to try to discover if/how such an approach might be capable of connecting with the individual and 
collective experiences of students by tapping into the emotive power of the language. Through the 
media of music, art, literature, drama, film and popular culture this approach to initial assessment 
aims to create new worlds of imagination to encourage deeper engagement with the subject of 
GCSE English. 
 
Keywords: Initial Assessment, creative teaching, student engagement.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

mailto:Paul.Roberts@bdc.ac.uk
mailto:Michael.Smith@bdc.ac.uk
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Name: Steph Taylor 
Role: College Leader, Education Department 
Organisation: HMP Dovegate (SERCO) 
Email contact: Steph.Taylor@serco.com 

Summary of work: 
 
Steph Taylor is a College Leader with responsibility for the smooth running and development of the 
Education Department at HMP Dovegate (SERCO) in Uttoxeter, Staffordshire.  Previously Steph 
taught Literacy to young offenders at HMP & YOI Swinfen Hall. 
 
Steph’s research is focused on Offender Learning and offenders who experience marginalisation 
from educational activities and are currently in the custodial setting.  Steph is interested in finding 
inspirational teaching techniques and new ideas to inspire students, to include the student voice and 
to inspire staff in their work. 
 
Over the last few years Steph has been involved with the LSIS Research Development Fellowship and 
Advocate bursary scheme and attended research residentials with the SUNCETT Team at the 
University of Sunderland. Steph was very fortunate to be mentored by Professor Maggie Gregson 
who inspired and motivated Steph in action research methods. 
 
More recently at HMP Dovegate we have completed a Tutor Study Research project and later this 
year will start to look at a Learning Support Assistant action research project in collaboration with 
emCETT and with Dr Anne O’Grady from Nottingham Trent University.  We are working on a WOA 
Whole Organisation Approach to practitioner research with support from emCETT.  Practitioner 
tutors will be undertaking mini research projects in the Education Department at HMP Dovegate. 
 
Steph is keen to continue to forge partnerships with universities and other educational 
establishments to broaden knowledge and expertise to improve the teaching, learning and the 
rehabilitation process in Offender Learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

mailto:Steph.Taylor@serco.com
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NEWSLETTER 

A regular newsletter is produced and circulated.  Please contact Andrew Morris 

(a.j.morris@blueyonder.co.uk) to be included on the circulation list and the editor Rob Smith 

(rob.smith@wlv.ac.uk) to include material.   

REGIONAL AND LOCAL NETWORKS 

 

 

Regional networks were created following the 

first national conference in 1997.  Their level of 

activity has varied over time and across the 

country.  During the time when LSDA provided 

support and links with their regional 

coordinators regional conferences were held 

and regional research projects supported.  

More recently the networks are entirely reliant 

on volunteers and support in kind from 

institutions.  However, there continue to be 

regular network meetings in most regions as 

well as regional events, and convenors are 

members of the national planning group. 

Recently local groups are also being organised 

often based around a city or lead college. 

If you would like to find out about these 

activities please contact the relevant convenor. 

 

East    vacancy  
East Midlands   Peter Tunnicliffe  P.Tunnicliffe@derby.ac.uk 
London and South East  Sai Loo    S.Loo@ioe.ac.uk 
    Rania Hafez   rania.hafez@mail.com 
North East   Maggie Gregson  maggie.gregson@sunderland.ac.uk 
North West   vacancy 
South West   Claire Gray   claire.gray@plymouth.ac.uk 
    Robert Cook   robert.cook@plymouth.ac.uk 
West Midlands   Rob Smith   rob.smith@wlv.ac.uk 
Yorkshire & Humber  Kevin Orr   K.Orr@hud.ac.uk 
 
People who organise activities at a local level which are open to external participants are 
encouraged to provide contact details.  Currently these include: 
Bristol area: City of Bristol College    Eunice.Wheeler@cityofbristol.ac.uk 
Liverpool area: City of Liverpool College    Joel.Petrie@liv-coll.ac.uk 
South Coast: University of Brighton/City College Brighton P.lugton@brighton.ac.uk 
        Martyn Howe: MH1@ccb.ac.uk 
Contact Andrew Morris to be added to the list   ajmorris@blueyonder.co.uk 

 

mailto:a.j.morris@blueyonder.co.uk
mailto:rob.smith@wlv.ac.uk
mailto:P.Tunnicliffe@derby.ac.uk
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mailto:rania.hafez@mail.com
mailto:maggie.gregson@sunderland.ac.uk
mailto:claire.gray@plymouth.ac.uk
mailto:robert.cook@plymouth.ac.uk
mailto:rob.smith@wlv.ac.uk
mailto:K.Orr@hud.ac.uk
mailto:Eunice.Wheeler@cityofbristol.ac.uk
mailto:Joel.Petrie@liv-coll.ac.uk
mailto:P.lugton@brighton.ac.uk
mailto:MH1@ccb.ac.uk
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